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INVESTIGATING TRAINEE TRANSLATORS’ VIEWS ON THE
PRONUNCIATION OF ENGLISH: A SLOVENE PERSPECTIVE

1 INTRODUCTION

English has long been recognised as a global language (cf- Crystal 1997), adopted as the
leading means of international communication. This is why Lord (2008: 374) maintains
that “the increasing demand for global competence and international communication
and collaboration in today’s world makes achieving proficiency in a second or foreign
language increasingly more prominent,” foregrounding the importance of accurate and
acceptable pronunciation in addition to vocabulary and grammar.

Pronunciation is a central factor in communication settings where learners wish to
be successful communicators (cf. Elson 1992). English language learners with a good
grammatical and lexical proficiency feel frustrated when communication breaks down
due to their poor pronunciation (c¢f. Kelly 2000; Hismanoglu 2006). This is why pro-
nunciation teaching needs to play a major role in language teaching. While excellent
pronunciation skills for language professionals are indisputable, research attention has
focused mainly on the pronunciation skills in the training of EFL teachers (cf. Aber-
crombie 1991; Brazil 1994; Collins et al. 2014; Crystal 2000, Cruttenden 1986; Celce-
Murcia/Brinton/Goodwin 1996; Fraser 1999; Gimson 1980; Jenkins 2000; Kenworthy
1987; Morley 1998; Roach 1991; Tench 1996; Wells 2008; to mention just a few),
while translator training has been somewhat neglected in this respect. However, it is not
only the teachers of foreign languages who are engaged in cross-cultural communica-
tion; translators and interpreters are also faced with a tough competition in the global
market, and those with poor pronunciation skills are at a considerable disadvantage.

Developing good pronunciation skills should therefore not be neglected in transla-
tor and interpreter training. It is undeniable that learner needs of future teachers of Eng-
lish, who will be instructors on proper communication skills, are quite specific. Their
attention in phonetics courses has to be drawn to a detailed knowledge of the phonemic
system, as well as prosody and intonation patterns associated with standard English
pronunciation required for language teaching. Learner needs of future translators and
interpreters are quite different: the issues of intelligibility, communicability and famili-
arity with both native and non-native English are foregrounded. While pronunciation
skills are important for professional translators, as they are directly related to their
prospects of employment, they are even more essential for interpreters.

In his AIIC' report, Moser highlights the importance of issues such as speaking
“in a lively and animated way” (1995: 28), and having “a pleasant voice” was deemed
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much more important to the users of interpreting services than speaking with a native-
sounding accent (ibid.: 28). In addition, intelligibility, a key element of communica-
bility, needs specific attention both in research and pedagogy (cf. Halliday, Mclntosh/
Strevens 1964), in particular since “[i]ntelligibility is the single most important aspect
of all communication. If there is no intelligibility, communication has failed” (Munro
2011: 13). It is thus surprising that the subject of phonetics and phonology in translator
and interpreter training remains so under-researched.

This paper discusses the relevance of pronunciation to trainee translators at the
University of Ljubljana in Slovenia by highlighting the importance of pronunciation
instruction in translator training.

2 LITERATURE REVIEW
2.1 Pronunciation Teaching in EFL

Language contacts in the globalized world and multi-lingual communication have resulted
in many new varieties of English (Jenkins 2000; Vishnevskaya 2009). The pronunciation
norm of English constantly changes under the influence of various speech variation fac-
tors (Wells 2008). Taking into account an abundance of English accents, it is valid to raise
the question of which variety to choose in the teaching of English as a foreign language
(EFL). Following the attempts to foreground either segmental or supra-segmental fea-
tures an integrative communicative approach was made prominent in English pronuncia-
tion teaching in the late 1980s (cf. Morley 1991; Celce-Murcia/Brinton/Goodwin 1996;
Himanoglu 2006), which has somewhat diminished the role of pronunciation teaching
per se and made it part of other language classes promoting communicative competence.
Yet it has also led to the turning from the ideal of perfect native-like pronunciation to the
more realistic goal of developing functional intelligibility (cf. Abercrombie 1991; Morley
1991; Celce-Murcia/Brinton/Goodwin 1996; Jenkins 2000).

In the last two decades, theoretical discussions in English phonetics have revolved
around two models of teaching pronunciation: teaching standard varieties of English,
i.e. standard British or American, or teaching Lingua Franca Core (LFC) proposed by
Jenkins (2000), who advocates teaching only a selection of phonetic features in English
as an international language (EIL) or English as a Lingua Franca (ELF) settings. The
LFC approach gives more prominence to the teaching of segmentals (individual vowels
and consonants) rather than suprasegmentals (rhythm, words stress, and intonation),
although, according to Dauer (2005: 543—545), the latter is otherwise favoured in the
texts written from the native speaker (NS) perspective. Such texts generally foreground
the teaching of prosody as “the most efficient way of achieving some measure of flu-
ency, which seems to be highly correlated with NS’s perceptions of intelligibility”
(Dauer 2005: 545) rather than focusing on the non-native speakers’ communication
needs, adding that Jenkins “aptly notes that the research showing the importance of
suprasegmentals in intelligibility has been based entirely on NS listeners, who may
process speech differently from NNSs” (ibid.: 546).

Since the basic motivation for learning English in the 21st century is undoubt-
edly no longer communication with native speakers (NSs) alone, but much more
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frequently communication with nonnative speakers of English (NNSs), this is a
valid point.

Nonnative speakers need to acquire English for daily communication with both NSs
and NNSs, which essentially makes intelligibility one of the major goals of English
language acquisition (cf. Levis 2005).

As it seems unnecessary for all foreign learners, with the prominent exception of
future language teachers, to acquire perfect English pronunciation, which, as suggested
by Abercrombie (1991) is in fact an unrealistic goal, raising awareness about intelligi-
ble pronunciation is increasingly advocated as a key component of English pronuncia-
tion teaching. Thus Abercrombie (1991) defines comfortable intelligibility of spoken
English as pronunciation understood with little or no conscious effort on the part of the
listener; pronunciation teaching should therefore have “a limited purpose which will be
completely fulfilled: the attainment of intelligibility” (Abercrombie 1956: 37). Simi-
larly, Wells (2008: 109) suggests concentrating “on the matters that most impede intel-
ligibility while encouraging fluency,” with Morley (1991) underlining that the overall
aim is for the learner to develop spoken English that is easy to understand, serves the
learner’s individual needs, and allows a positive image of a speaker (c¢f. also Elson
1992; Kelly 2000; Levis 2005; Hismanoglu 2006; Brawn 2010).

Wells rightly points out that “Jenkins’s proposals still require the mastery of a fair
number of difficult pronunciation points that are not in practice mastered by many users
of EIL” (2008: 106). Whether embracing the LFC approach or dismissing it altogether,
it is necessary, however, to first establish the level of proficiency and expectations of
the target audience. In the reflections on how to teach pronunciation in the EFL class-
room Remiszewski (2008: 307) maintains that primarily

[...] the debate must embrace the attitudes and beliefs of the learner. Paradoxi-
cally, proposals centered around LFC are claimed to be designed for learner’s
benefit, but at the same time we still know so little about the learner’s actual point
of view. This must change, as the data which are already available show that a
more thorough analysis of learners’ motivations and beliefs can cast some new
light on the discussed problem.

It is increasingly argued that acceptable pronunciation for many professional do-
mains is not necessarily synonymous with having a British or an American accent
(Brawn 2010). Speakers actually attain acceptable pronunciation when other partici-
pants in a conversation can understand them without any major difficulties; the speakers
are thus comfortably intelligible (cf. Abercrombie 1991). However, different students
may have different “personal aims and aspirations in language learning” (cf- Wells
2008: 102). Thus, in certain areas of expertise, language mediators included, the learn-
ers’ accents should still be close to standard varieties, since “an accent that deviates too
far from a recognized standard has the risk of becoming distracting and unpleasant”
(Gilakjani 2012: 98). Any serious deviation from the standard may result in unsuccess-
ful communication; even if communication is successful, the speaker may be judged
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negatively (Brawn 2010). While poor pronunciation can devalue good language skills
and deprive learners of their “deserved social, academic and work advancement” (Var-
asarin 2007: 45), good pronunciation can contribute to easier, more relaxed and more
successful communication (¢f. Morley 1998; Fraser 1999; Munro 2011).

2.2 The Role of Pronunciation in Translator and Interpreter Training

Although EFL pronunciation teaching has received wide research attention focusing
on a variety of angles (Brazil 1994; Collins et al. 2014; Crystal 2000; Cruttenden 1986
Celce-Murcia/Brinton/Goodwin 1996; Fraser 1999; Gimson 1980; Halliday/McIntosh/
Strevens 1964; Jenkins 2000; Kenworthy 1987; Juran¢i¢ 2007; Komar 2008a; Morley
1998; Roach 1991; Sustarsi¢ 2005; Tench 1996; Wells 2008), no specific studies have
been conducted on the role of phonetics and phonology in translator and interpreter
training. This is surprising considering the fact that pronunciation skills are undeni-
ably crucial especially for interpreters. Apart from studies on the expectations of the
users of interpreting services (Moser 1995: 8), where pronunciation is addressed only
briefly, hardly any research has endeavored to provide an in-depth account of the issues
relevant to pronunciation teaching. However, a recent report by the BBC? suggests that
much more attention to issues connected with aural processing is required in interpret-
ing, as it plays such a significant role in international institutions. In the exam manda-
tory for professional interpreters the AIIC tests the candidates’ pronunciation among
other things. Some of the marking criteria focus on diction, accent, pace of delivery,
use of the voice, intonation, whether the delivery was agreeable to listen to and fluen-
cy.’ While pronunciation skills may appear somewhat less crucial for translators, they
should certainly not be neglected. Good pronunciation is essential for all language pro-
fessionals, as it is directly related to their prospects of employment: at job interviews,
good oral communication skills are highly valued by most employers, and inadequate
pronunciation skills can make job applicants appear less credible, no matter what their
language proficiency might be otherwise. Thus EFL speakers with high language pro-
ficiency as well as suitable pronunciation skills are much more likely to make a good
impression on their potential employers.

In recent decades a substantial body of research on English phonetics has given
prominence to contrastive studies of English and Slovene and the teaching of EFL
in Slovenia (cf. Srebot-Rejec 1988; 1992; Petek/Sustarsi¢/Komar 1996; Sustarsi¢
1995; Komar 1997, 1999; Sustarsi¢ 1999; Hirci 1999; Sustar$i¢ 2003; Komar 2004;
Sustarsi¢ 2005; Komar 2006; Juranéi¢ 2007; Komar 2008a, 2008b; Sustarsi¢ 2009,
2012; Juranci¢ 2012; Juranci¢ Petek 2014; Komar 2015; Stopar 2015 to mention
just a few).

Sustarsi¢ and Komar, together with Collins (2014%), are also the authors of key
literature on English phonetics designed explicitly for the Slovene students of English.

2 For more details see http://www.bbc.com/news/world-europe-35501198 (6 February 2016).
3 Cf European Parliament: http://europa.eu/interpretation/accreditation_en.htm (5 February 2016)
4 First edition in 2002.
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Building on the findings of these studies, it seems necessary to address the specific
aspects of English phonetics in translator and interpreter training.

2.3  The Study

The present study is a first step towards gaining a better understanding of the specific
needs of trainee translators/interpreters.® It aims to focus on trainee translators’ percep-
tions of their own pronunciation and their views on the pronunciation requirements of
professional translators and interpreters. The main research questions are:
* What are trainee translators’ expectations with regard to learning English
pronunciation?
* What are trainee translators’ views on the role of pronunciation in translator
training and the impact of English phonetics on their pronunciation?
*  What is trainee translators’ understanding of the significance of pronunciation
skills and their relevance for professional translators and interpreters?
*  What importance do trainee translators ascribe to intelligibility and good pro-
nunciations skills?

3 METHODOLOGY
3.1 Participants

The participants of the study were first year undergraduate trainee translators of the
University of Ljubljana in Slovenia enrolled in English phonetics. This course is of-
fered at the Department of Translation as part of the English language course and cov-
ers 15 weekly 45-minute sessions dedicated to the theoretical background on English
phonetics, and another 15 sessions dedicated to practical phonetics classes. Although
eighty-three students were enrolled at the time of the study, those repeating the year,
and international students on the Erasmus exchange programme were excluded from
the study to ensure that the participants had very similar background and exposure
to English phonetics. Thus fifty-seven students were invited to participate, of whom
fifty-four filled out the questionnaire. In the course, students are introduced to basic
segmental and supra-segmental features related to English phonetics: the system of
English vowels and consonants, word stress, strong and weak fluency forms, as well as
basic concepts related to the English intonation system.

3.2 Data Collection

A questionnaire, designed to establish the trainee translators’ perceptions of their pro-
nunciation and views on the importance of English phonetics, was administered to
participants during week 6 of their English phonetics. The questionnaire consisted of
several 5-point Likert-type statements and additional open questions. In the Likert-
type statements, the participants responded by using the scale with five description

5 Henceforth the term trainee translators will be used to cover both trainee translators and trainee
interpreters participating in this study. While the two groups of students have somewhat different
learner needs, their training is not yet diversified at this level.
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categories ranging from ‘extremely’ to ‘not at all” (with ‘very’, ‘fairly’ and ‘not much’
options in between). In the open-ended questions the participants provided their own
impressions.

4 RESULTS AND DISCUSSION

The results of the study are presented and discussed in sections 4.1 to 4.3. Section 4.1
provides data on the participants’ background with their self-perception on pronun-
ciation and attitudes towards English accents. Section 4.2 covers results on the par-
ticipants’ expectations related to pronunciation instruction, while Section 4.3 presents
their views on the skills required for professional translators.

4.1 Participants’ Background, Self-perception and Attitudes towards English
Pronunciation

Age and Gender

Almost three quarters of the participants were 19 at the time of our study, while other
participants’ age ranged from 18 to 22. Of the 54 participants who completed the ques-
tionnaire, 45 were female and 9 male.

Years of Learning English

Half of the participants (n=27) have been learning English for 9 or 10 years, 11% for
8 years, while 17% have had English for over 11 years. The remaining 22% reported
learning English for over 12 years.

Participants’ Perception of their Own Pronunciation Skills

Table 1 reports on the participants’ perception with their own intelligibility; 70% stated
they have never been misunderstood due to their NNS English accent, while about one
third admitted to having been misunderstood, but only occasionally.

Table 1: Participants’ perception

Ever misunderstood (%) Mind being recognised as NNSs (%)
Yes 16 (30) 11 (20)
No 38 (70) 43 (80)
TOTAL 54 (100) 54 (100)

Most participants (80%) responded they actually do not mind being recognised as
NNSs; those who do, mind it only when NSs recognise them as NNSs, but are not pre-
occupied with this issue in communication with NNSs.

Contact with and Attitudes towards Different NS Varieties of English

The participants replied they have had most contact with British (41%) and American
(53%) speakers of English, some in fact with both these groups, while 6% also reported
having contact with Irish, Australian and Scottish varieties (cf. Table 2).
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Table 2: Varieties of English

Most contact (%) Variety liked most (%)
British 26 (41) 43 (80)
American 33 (53) 8 (15)
Other 4 (6) 305

When asked about the English accent they like most (¢f. Table 2) the vast major-
ity (80%) expressed British English was their favourite accent, compared to the 15%
with a preference for American English. The remaining 5% like Australian, Irish and
Scottish, while Canadian and other varieties were not mentioned. The responses on
why they favour a particular accent ranged from “it is sophisticated,” “elegant” and
“classy,” “sounds more polite,” “it is pleasing to the ear” or “it sounds the best” for
British English, to “it’s funny” for Scottish and “sounds interesting and amusing” for
Irish varieties. Those who prefer American English find this accent most natural due
to hearing American English in films and music. However, some added they would
prefer to adopt a British accent, since “we live very near.” This shows a great discrep-
ancy between the variety of English they most frequently encounter through the mass
media, mainly TV and the Internet (i.e. 41%), and the variety of English they like best
(i.e. 80%). Although over one half of the participants had most contact with American
English, only 15% actually favour this accent.

In light of considerable exposure to the American film and music industry and
wide accessibility of new technologies, somewhat different results were anticipated:
they were expected to be more in line with other studies observing “the influence
of exposure to the most popular English variety, namely American English” (cf.
Juranci¢ Petek 2014: 47). The results suggest, however, that the participants of this
study are aware of the geographical proximity of Great Britain and its role within the
European context. The results perhaps also reflect the educational settings related to
phonetics instruction in Slovenia where Standard British English is “the established
variety of English taught in Slovene schools” (Juranci¢ Petek 2014: 49); as evident
from the literature required in English pronunciation instruction in Slovenia, this is
the case not only at primary and secondary levels, but also at the university level
pedagogy, having Collins et al. (2014) set as key literature in teacher training as well
as translator training at major Slovene universities.

4.2  Expectations Related to Pronunciation Learning

Participants’ Awareness of IPA

Almost three quarters of participants (39 out of 54) stated they had been unaware
of all the phonemes in English prior to English phonetics, and only 15 knew all the
phonemes.
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Table 3: Pronunciation learning

Happy with | Learning IPA | Expectation of signifi- | Enjoy pron.
their accent | necessary cant improvement learning in class
No. of partici- | No. of partici- | No. of participants No. of partici-
pants (%) pants (%) (%) pants (%)

Extremely | 1 (2) 15 (28) 22 (41) 23 (43)

Very 4(7) 28 (52) 27 (50) 22 (41)

Fairly 26 (48) 7 (13) 50) 8 (15)

Not much |22 (41) 4 (7) 0 1(2)

Notatall |1(2) 0 0 0

TOTAL |54 (100) 54 (100) 54 (100) 54 (100)

Necessity of Pronunciation Learning

When asked about the benefits of English pronunciation learning, 80% stated it was
necessary to know all the phonemes (c¢f- Table 3). Another 13% believed this was fairly
necessary, while only 7% ranked it as not very important.

Participants’ Views on Phonetics Class

Only 9% of the participants (n=5) are happy with their current English accent (cf.
Table 3), whereas almost half (i.e. 49%) are only fairly satisfied with it. About 40%,
however, expressed a certain dislike of their accent. The information obtained from
the open-ended questions reveals that the participants’ reasons for such impres-
sions ranged from their belief that their accent is “too non-native” to “not British
enough.” The participants reported they would like to change their accents so as
“to sound more like a native speaker of English,” “to sound like a professional/
native speaker,” “to sound more sophisticated,” “to better fit in,” “to sound more
authentic,” “to sound more educated,” “to speak like native speakers,” “to be a bet-
ter speaker of British English,” “to speak properly, with no hint of the fact that I’'m
a non-native speaker,” “to have a feeling that I really speak proper English.” An
overwhelming majority (91% in all) agreed very strongly that they expect a con-
siderable improvement of pronunciation skills after the English phonetics course.
As evident from Table 3, a vast majority also responded that they enjoy learning
English phonetics in class.

2

4.3

As evident from Table 4, the participants ascribe great importance to good pronun-
ciations skills of professional translators and interpreters: all the participants ranked
good pronunciation skills as either ‘extremely’ or ‘very’ important. Even at this early
stage, the participants are strongly relating good pronunciation with job opportuni-
ties, since almost all are convinced better pronunciation skills bring better chances
of employment.

Requirements for Professional Translators and Interpreters
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When asked about the variety of English required for professional translators and
interpreters, 70% of the participants replied that it is ‘extremely’ or ‘very’ important

that such professionals speak with a NS accent.

Table 4: Requirements for translators and interpreters

NS Easy to Good pron. skills | Better pron.-
accent understand better job
No. of partici- | No. of partici- | No. of partici- No. of partici-
pants (%) pants (%) pants (%) pants (%)

Extremely 10 (18) 18 (33) 38 (70) 26 (48)

Very 28 (52) 32 (59) 16 (30) 24 (45)

Fairly 12 (22) 3(6) 0 4(7)

Not much 3(6) 1(2) 0 0

Not at all 1(2) 0 0 0

TOTAL 54 (100) 54 (100) 54 (100) 54 (100)

However, 92% of the participants maintained that it is ‘extremely’ or ‘very’ impor-
tant for professional translators to adopt an easy-to-understand accent. This illustrates
that while having a high regard for nativeness, the participants feel that intelligibility is
even more crucial for professional translators and interpreters.

5 CONCLUSION

The main goal of this paper was to foreground pronunciation instruction relevant to
trainee translators and to provide an overview of their perceptions and expectations re-
lated to this issue. The findings of the questionnaire administered to the trainee transla-
tors participating in the study suggest that they consider pronunciation as an important
element of their speaking proficiency, highlighting both nativeness as well as intelligi-
bility as essential components of communicative competence.

The results of the study reveal a prevalent liking for the British accent among the
participants. Some believe that the aim of learning pronunciation is to acquire a NS
accent. This is “a worthy individual goal” (Gilakjani 2012: 98), but it is not achievable
for all learners (Abercrombie 1991). However, virtually all participants of our study
consider intelligibility to be crucial for their future profession. Although they were not
familiar with the concept of comfortable intelligibility (cf. Abercrombie 1991), this no-
tion is clearly reflected in their responses.

Similar discussions concerning pronunciation instruction are emerging among re-
searchers from this field: an entire issue of TESOL Quarterly (39/3) was dedicated to
nativeness and intelligibility, with a growing number of researchers also foregrounding
pronunciation teaching as vital in gaining full communicative competence (Levis 2005:
370). While the NS model generally remains the norm for future language teachers, a
focus on intelligibility may be even more important for professional language media-
tors. Achievable, realistic goals have to be set, which are suitable for the communication
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needs of future translators and interpreters. These needs vary, as it is the listener and the
context that “determine the extent of the listener’s tolerance towards the intelligibility
of the speaker’s pronunciation” (Brown 1991: 48).

One of the limitations of this study is that the data are based only on the trainee
translators’ self-evaluation and personal impressions. Additional studies on employer
needs, market demands, and professional interpreters’ views would be needed to obtain
a more complete picture. This study is thus the first step towards gaining a better insight
into learner needs in translator training.

As professionals, trainee translators will eventually be working in an international
environment which will require daily communication in English with both NSs and
NNSs. This needs to be reflected also in their pronunciation instruction by focusing on
intelligibility and communicability, vital for successful communication of professional
translators and interpreters in the 21st century.

Acknowledgement

1 would like to thank my colleague, Neza Pisanski Peterlin, for her invaluable assis-
tance, as well as the issue editors and two anonymous referees for their insightful com-
ments and suggestions.

References

ABERCROMBIE, David (1956) Problems and principles: Studies in the teaching of
English as a second language. London: Longmans Green.

ABERCROMBIE, David (1991) “Teaching pronunciation.” In: A. Brown (ed.), Teach-
ing English Pronunciation: A Book of Readings. Routledge: New York, 87-95.

Association of Conference Interpreters. http://aiic.net/

BRAZIL, David (1994) Pronunciation for advanced learners of English. Cambridge:
Cambridge University Press.

BRAWN, J. R. (2010) “Teaching Pronunciation Gets a Bad R. A. P.: A Framework
for Teaching Pronunciation.” TESOL Review: Field Reports of English Language
Teaching 2, 113—122.

BROWN, Adam (ed.) (1991) Teaching English Pronunciation: A Book of Readings.
Routledge: New York.

CELCE-MURCIA, Marianne/Donna M. BRINTON/Janet M. GOODWIN (1996)
Teaching Pronunciation: A Reference for Teachers of English to Speakers of Other
Languages. Cambridge: Cambridge University Press.

COLLINS, Beverly/Smiljana KOMAR/Rastislav SUSTARSIC (22014) Present-day
English Pronunciation for Slovene students of English. Ljubljana: Znanstvena
zalozba Filozofske fakultete.

CRUTTENDEN, Alan (1986) Intonation. Cambridge: Cambridge University Press.

CRYSTAL, David (1997) English as a Global Language. Cambridge: Cambridge Uni-
versity Press.

CRYSTAL, David (2000) “Emerging Englishes.” English Teaching Professional, 14.

102



DAUER, Rebecca M. (2005) “The Lingua Franca Core: A New Model for Pronunciation
Instruction?” Tesol Quarterly 39/3, 543-550. http://dx.doi.org/10.2307/3588494
ELSON, Nicolas (1992) “Unintelligibility and the ESL learner.” In: P. Avery/S. Ehr-
lich (eds), Teaching American English Pronunciation. Oxford: Oxford University

Press, 229-236.

European Parliament Interpreting Delivery Criteria for Accreditation of Interpreters.
5 February 2016. http://europa.ev/interpretation/accreditation_en.htm

FRASER, Helen (1999) “ESL pronunciation teaching: Could it be more effective?”
Australian Language Matters 7/4, 7-8.

GILAKJANI, Abbas Pourhosein (2012) “The Significance of Pronunciation in English
Language Teaching.” English Language Teaching 5/4, 96-107.

GIMSON, Alfred C. (*1980) An Introduction to the pronunciation of English. London:
Edward Arnold.

HALLIDAY, M. A. K./Angus MCINTOSH/Peter STREVENS (1964) The Linguistic
Sciences and Language Teaching. London: Longman.

Handbook of the International Phonetic Association: A guide to the use of the Interna-
tional Phonetic Alphabet (1999) Cambridge: Cambridge University Press.

HIRCI, Natasa (1999) “English intonation models: the attitudinal approach of O’Connor
and Arnold, and Brazil’s communicative approach.” Vestnik 33/1-2, 193-202.

HISMANOGLU, Murat (2006) “Current Perspectives on Pronunciation Learning and
Teaching.” Journal of Language and Linguistic Studies 2/1, 101-110.

JENKINS, Jennifer (2000) The Phonology of English as an International Language.
Oxford: Oxford University Press.

JURANCIC, Klementina (2007) The pronunciation of English in Slovenia. Maribor:
Slavisti¢no drustvo.

JURANCIC, Klementina (2012) “Research Strategies in L2 Phonological Fieldwork
Investigation and Significance and/or Reliability of Results.” In: B. Cubrovi¢/T.
Paunovi¢ (eds), Exploring English Phonetics. Newcastle upon Tyne: Cambridge
Scholars Publishing, 163—178.

JURANCIC PETEK, Klementina (2014) “The ‘Magnet Effect’ — A Powerful Source
of L1 Dialect Interference in the Pronunciation of English as a Foreign Language.”
ELOPE 11/1, 45—64. http://dx.doi.org/10.4312/elope.11.1

KELLY, Gerald (2000) How to teach pronunciation. London: Longman Pearson.

KENWORTHY, Joanne (1987) Teaching English pronunciation. London: Longman.

KOMAR, Smiljana (1997) “Perception and production of the fall-rise tone by Slovene
students of English.” In: J. Leather/A. James (eds), New sounds 97: proceedings of
the third international symposium on the acquisition of second-language speech.
Klagenfurt: University of Klagenfurt, 176-181.

KOMAR, Smiljana (1999) “The influence of systematic ear-training upon the per-
ception of RP tones in Slovene students of English.” In: J. A. Maidment/E. Este-
bas- Vilaplana (eds), PTLC 99: proceedings of the Phonetics teaching & learning
conference, University College London, April 14-15, 1999. London: University
College, Department of Phonetics & Linguistics, 53-57.

103



KOMAR, Smiljana (2004) “The challenges of English pronunciation teaching.” Roma-
nian Journal of English Studies 1, 156—164.

KOMAR, Smiljana (2006) “The pragmatic function of intonation in English and Slo-
vene.” Acta neophilologica 39/1-2, 155-166.

KOMAR, Smiljana (2008a) Communicative Function of Intonation: English-Slovene
Contrastive Analysis. Ljubljana: Filozofska fakulteta.

KOMAR, Smiljana (2008b) “Intonation, the strongest link in the weakest link
quiz.” Linguistica 48, 215-226. http://dx.doi.org/10.4312/linguistica.48.1.215-226

KOMAR, Smiljana (2015) “Techniques to improve the perception of the English fall-
rise tone.” In: J. Przedlacka/J. Maidment/M. Ashby (eds), Proceedings of the Pho-
netics Teaching and Learning Conference, UCL, London, 57 August 2015. Lon-
don: Phonetics Teaching and Learning Conference, 45—49. http://www.ucl.ac.uk/
pals/study/cpd/cpd-courses/ptlc/proceedings 2015/PTLC2015.pdf

LEVIS, John M. (2005) “Changing contexts and shifting paradigms in pronunciation
teaching.” TESOL Quarterly 39/3, 369-3717.

LORD, Gillian (2008) “Podcasting communities and second language pronunciation.”
Foreign Language Annals 41, 374-389.

MORLEY, Joan (1991) “The pronunciation component in teaching English to speakers
of other languages.” TESOL Quarterly 25/1, 51-74.

MORLEY, Joan (1998) “Trippingly on the tongue: Putting serious speech/pronuncia-
tion instruction back in the TESOL equation.” ESL Magazine Jan/Feb, 20-23.

MOSER, Peter (1995) “Survey on Expectations of Users of Conference Interpretation.”
Geneva: AIIC, 1-50.

MUNRO, Murray J. (2011) “Intelligibility. Buzzword or buzzwordy?” In: J. Levis/K.
LeVelle (eds), Proceedings in Second Language Learning and Teaching Confer-
ence. Ames, IA: Iowa State University, 7-16.

PETEK, Bojan/Rastislav SUSTARSIC/Smiljana KOMAR (1996) “An Acoustic Anal-
ysis of Contemporary Vowels of the Standard Slovenian Language.” Fourth In-
ternational Conference on Spoken Language Processing, Oct 3—6. Philadelphia:
University of Delaware, 133—136.

REMISZEWSKI, Michat (2008) “Lingua Franca Core: Picture Incomplete.” In: K.
Dziubalska-Kotaczyk/J. Przedlacka (eds), 293—-308.

ROACH, Peter (?1991) English Phonetics and Phonology: A Practical Course. Cam-
bridge: Cambridge University Press.

SREBOT-REJEC, Tatjana (1988) Word accent and vowel duration in Standard Slo-
vene. An acoustic and linguistic investigation. Munich: Verlag Otto Sagner.

SREBOT-REJEC, Tatjana (1992) “Initial and Final Sonorant Clusters in Slovene.”
Linguistica XXXII, 227-230.

STOPAR, Andrej (2015) “Perception of Four General British Vowels by Slovenian Univer-
sity Students of English as a Foreign Language.” In: J. Przedlacka/J. Maidment/M. Ashby
(eds), Proceedings of the Phonetics Teaching and Learning Conference, UCL, London,
5—7 August 2015. London: Phonetics Teaching and Learning Conference, 87-90. http:/
www.ucl.ac.uk/pals/study/cpd/cpd-courses/ptlc/proceedings 2015/PTLC2015.pdf

104



SUSTARSIC, Rastislav (1995) “Pitch and tone in English and Slovene.” Linguistica
35/2, 91-106.

SUSTARSIC, Rastislav (1999) “Assimilation and elision in English and Slovene.” Go-
vor 16/1, 15-23.

SUSTARSIC, Rastislav (2003) “A contrastive analysis of the vowel qualities of Eng-
lish and Slovene.”In: E. Gonzélez-Alvarez/A. Rollings (eds), Studies in contras-
tive linguistics. Santiago de Compostela: Universidade de Santiago de Compostela,
601-608.

SUSTARSIC, Rastislav (2005) English-Slovene contrastive phonetic and phonemic
analysis and its application in teaching English phonetics and phonology. Ljublja-
na: Filozofska fakulteta.

SUSTARSIC, Rastislav (2009) “Pronunciation Errors in a Reading Task for Students of
English.” In: M. Ashby/J. Maidment (eds), PTLC 2009: Proceedings. London: UCL,
66—69. https://www.ucl.ac.uk/pals/study/cpd/cpd-courses/ptlc/proceedings 2009

SUSTARSIC, Rastislav (2012) “Learning from Student’s Errors: English Phonetics
Theory Exam.” In: B. Cubrovi¢/T. Paunovi¢ (eds), Exploring English Phonetics.
Newecastle upon Tyne: Cambridge Scholars Publishing, 197-205.

TENCH, Paul (1996) The Intonation Systems of English. London: Cassell Publishing.

VARASARIN, Patchara (2007) An Action Research Study of Pronunciation Training,
Language Learning Strategies and Speaking Confidence. Doctoral dissertation.
Victoria, Thailand: Victoria University.

VISHNEVSKAYA, Galina M (2009) “English Pronunciation Norms and the Case of
Russian English.” In: B. Cubrovi¢/T. Paunovi¢ (eds), Exploring English Phonetics.
Newcastle upon Tyne: Cambridge Scholars Publishing, 227-240.

WELLS, John Christopher (2008) “Goals in teaching English pronunciation.” In:
K. Dziubalska-Kotaczyk/J. Przedlacka (eds), English Pronunciation Models: A
Changing Scene. Bern: Peter Lang Publishing, 101-110.

Abstract
INVESTIGATING TRAINEE TRANSLATORS’ VIEWS ON THE
PRONUNCIATION OF ENGLISH: A SLOVENE PERSPECTIVE

While the importance of excellent pronunciation skills for language professionals
is indisputable, research attention has focused mainly on the pronunciation skills of
teachers. Nevertheless translators, and even more so interpreters, who are constantly
engaged in multi-lingual communication with their clients, face a tough competition
in the global market and those with poor pronunciation skills are at a considerable dis-
advantage. Developing good pronunciation skills is thus an aspect that should not be
neglected in the training of translators and interpreters, since it may directly affect their
prospects of employment. The paper explores the views of Slovene trainee translators
on the pronunciation of English. Their self-perception of English pronunciation skills
and expectations concerning their pronunciation are examined by using a questionnaire
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administered to trainee translators at the University of Ljubljana. The questionnaire re-
sults provide an insight into the participants’ perceptions of their attained pronunciation
proficiency and their attention to pronunciation instruction. The analysis of the replies
reveals that trainee translators view pronunciation as an important element of their
speaking proficiency, highlighting the issue of intelligibility as an essential component
of communicative competence. The findings raise interesting issues important for pro-
nunciation teaching in translator training, underlining the necessity to identify specific
learner needs of future translators and interpreters.

Key words: good pronunciation skills, English pronunciation learning and teaching,
intelligibility and comprehensibility, translator and interpreter training

Povzetek
POGLED BODOCIH SLOVENSKIH PREVAJALCEV
NA SPECIFIKO ANGLESKE IZGOVARJAVE

Odli¢na izgovarjava je nedvomno eden od klju¢nih elementov jezikovnega znanja
vseh, ki se profesionalno ukvarjajo z jeziki. Kljub temu, da se raziskave s tega podrocja
vecinoma osredotocajo na ucitelje jezika, nikakor ne moremo mimo dejstva, da so v
medjezikovno komunikacijo nenehno vkljuceni tudi prevajalci, Se posebej pa tolmaci.
Ti so obenem izpostavljeni hudi konkurenci na mednarodnem trgu in se zaradi slabe
izgovarjave lahko znajdejo v bistveno slabSem polozaju. Pri izobrazevanju bodoc¢ih
prevajalcev in tolmacev torej nikakor ne bi smeli zanemarjati razvijanja govornih kom-
petenc in izgovarjave, saj so prav te vescine neposredno povezane z njihovo zaposljiv-
ostjo. V Clanku se osredotocamo na percepcijo govora in poglede bodocih slovenskih
prevajalcev in tolmacev na angleSko izgovarjavo. S pomocjo vpraSalnika, ki smo
ga razdelili med Studente Oddelka za prevajalstvo v Ljubljani, raziskujemo, kaksno
je njihovo zavedanje o lastni izgovarjavi v angleskem jeziku in kakSna so njihova
pricakovanja. Rezultati vprasalnika ponujajo vpogled v to, kako Studenti zaznavajo
doslej usvojene govorne vesc¢ine in kak§no pozornost namenjajo izboljSanju svoje izgo-
varjave pri urah angleske fonetike. Analiza rezultatov kaze, da Studenti prevajalstva
dojemajo izgovarjavo kot izjemno pomemben element svojih govornih sposobnosti,
jasnost in razumljivost pa se jim zdita klju¢na elementa komunikacijske kompetence.
Rezultati raziskave obenem potrjujejo pomen specificnih ucnih potreb Studentov, kar
je nujno upostevati tudi pri poucevanju izgovarjave v izobrazevalnem procesu bodoc¢ih
prevajalcev in tolmacev.

Kljuéne besede: odli¢ne izgovorne sposobnosti, u¢enje in poucevanje angleske izgo-
varjave, jasnost in razumljivost, izobraZevanje bodocih prevajalcev in tolmacev
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